Problem Identification Worksheet
Child: ____________________________  






The purposes of the Problem Identification Worksheet are to:

· Define the problem(s) in behavioral terms.

· Provide a tentative identification of behavior in terms of antecedent, situation, and consequent conditions.

· Provide a tentative strength of the behavior (e.g., how often or severe).

· Establish a procedure for the collection of baseline data in terms of the sampling plan and what behavior is to be recorded, who is to record it, and how it is to be recorded.

· To begin to determine the functional aspects of the behavior.

1.  General statement to begin clarifying the concern: (e.g., “Describe Diane’s hyperactive behavior,”).

2.  Behavior specification: (e.g., “What does Charles do when he is hyperactive?” or “What does Mary do when she is disrespectful?”  A precise description of the behavior of concern to the consultee.  As for as many examples of the problem behavior as possible).
a.  Specify examples:

b.  Specify priorities (After eliciting all the examples that the consultee can give, ask which behavior is causing the most difficulty and establish a priority.):

3.  Setting events: (a precise description of the settings in which the problem behaviors occur, e.g., “Where does _________ do this?”).

a.  Specify examples (e.g., home, where in home):

Important: Ask for as many examples of settings as possible.

b.  Specify priorities:

Important: After eliciting all the examples that the consultee can give, ask which setting is causing the most difficulty and establish priorities.

4.  Identify antecedents: What happens right before the problem behavior occurs? (e.g., “What happens before Mary makes an obscene gesture to the rest of the class?” or “What  happens before George begins to hit other children?”)

5.  Sequential conditions analysis: When during the day does the behavior occur and/or is there a pattern of antecedent-consequent conditions across several occcurrences of the problem behavior?  When does the behavior not occur? (e.g., " “When does Mary …?  Who is Mary with…?  What is Mary supposed to be doing when…?”)

6.  Identify consequent conditions: What happens after the problem behavior has occurred?  (e.g., “What happens after Mary…?” or “What do the other students do when Charles climbs on the radiator?” or “What do you do when George hits other children?”)

7.  Summarize and validate antecedent, consequent, and sequential conditions (e.g., “You’ve said that you and Timmy argue after you have asked him to do something, and he has refused.  The argument continues as long as you try to talk to him.  Is that correct?”)

8.  Behavior strength

a.  Frequency: How often a behavior occurs (e.g., “How often does Kevin have tantrums?”).

b.  Duration: Length of time that a behavior occurs (e.g., “How long do Craig’s tantrums last?”).

9.  Summarize and validate behavior and behavior strength:

a.  “You have said that Jason makes you angry and upset by disrupting class.”

b.  “That he disrupts class approximately four times a week.”

c.  “Is that right?”

10.  Tentative definition of goal-question consultee (e.g., “How often would Patrick have to turn in his work to get along okay?” or “How frequently could Charles leave his seat without causing problems?”)

11.  Assets question: Determine what the student is good at (e.g., “Is there something that Mary does well?”, positive attitude, persistence, social skills, sports, etc.)
12.  Questions about approach to teaching or existing procedures (e.g., “How long are Charles and the other students doing seat work problems?” or “What kind of…?”).

13.  Summarization statement and validation (e.g., “Let’s see, the main problem is that Charles gets out of his seat and runs around the room during independent work assignments.  He does this about four times each day.  Is that right?”)

14.  Directional statement to provide rationale for data recording (e.g., “We need some record of Sarah’s completion of homework assignments, how often assignments are completed, what assignments are completed, and so on.  This record will help us to determine how frequently the behavior is occurring, and it may give us some clues to the nature of the problem.  Also, the record will help us decide whether any plan we initiate has been effective.”)

15.  Discuss data collection procedures.  Data may be collected in five ways (see attached worksheet): 

a. Event Recording: Recording the number of times a behavior occurs

b. Interval Recording: Recording of whether a behavior occurs during intervals of a specified time period

c. Time Sampling: Recording of whether a behavior occurs at the end of an interval during a specified time period

d. Duration Recording: Recording the length of time a behavior occurs

e. Latency Recording: Recording the amount of time it takes for a student to begin the targeted behavior

 Important: Question the teacher about the best way to record data (e.g., "How would it be most convenient for you to keep a record of Charles' out of seat behavior?" "What would you record?" "When would you record?" "How often?")

16.  Summarize and validate recording procedures (e.g., “We have agreed that you will record the amount of time that Doug’s tantrums last by recording the start and stop times.  Your will do this for 3 days and you will use this form.  You will also record what happens before the behavior occurs and what you do after it has occurred.  Is this okay with you?”)

17.  Establish a date to begin data collection.

18.  Establish date of next appointment.

         Date____________



         Day_____________



         Time____________



         Place____________

Adapted from Behavioral Consultation in Applied Settings, An Individual Guide (Kratochwill 1990).

